Public Narrative Empathetic Bridge Practice 

TAP-IN-TAP-OUT ROLEPLAYS

As a large group:
Prep (8 minutes): Read the case. Take notes. What is the challenge? What would an agentic response look like in this situation? Who is the ‘us’ whose agency needs to be enabled? What might be a good strategy for a narrative here?

Pair share (6 minutes): Each partner has 2 min to practice and 1 min of feedback.

Narrate with freeze frame (15 minutes): Choose a few people to play the different roles. Hit ‘play’! The TF can hit ‘pause’ and discuss or have someone else jump in. 

Debrief (15 minutes): What was the narrator’s strategy? Why? What were the values? How did they do each element of the bridge? Did the ‘us’ feel connection and agency? What worked? What could be improved?


OPTION 2: SMALL GROUPS MINI ROLEPLAYS

3 Rounds (5 min each), in groups of 3-4
Prep (30 seconds): Read your scenario.
Narrate (2 minutes): Speak! Build your empathetic bridge.
Feedback (2.5 minutes): Audience, coach the narrator: What was the narrator’s strategy? Why? What were the values? How did they do each element of the bridge? Did the ‘us’ feel connection and agency? What worked? What could be improved? Switch narrators and repeat. 

After a few rounds, bring the group back together and ask one group to roleplay in front of the class. (5 min)

Debrief all together. (15 min)


Mini-scenarios are here, cases are below.

















SCENARIOS:

Roles: Principal (narrator), teachers
What: The school has just expelled a group of 12th grade students for smoking weed at school, two months before graduation. You have convened a staff meeting to speak to the teachers. They need to tell the other students later in the day. What do you say?


Roles: junior board member (narrator), a female co-worker, board members
What: Women in the company feel they are being mistreated by their male coworkers. They have asked you, a junior board member, to help them speak to the board. You have just been given the chance to speak at the meeting. What do you say to the board?


Roles: Employee (narrator), Coworkers
What: You really appreciated your former boss, who had been with the organization for ten years. Your new boss is not very nice, and is making work very unpleasant through new policies and an unfriendly managerial environment. Your coworkers have gathered in the break room to complain and are saying they might quit. What do you say?


Roles: NGO director (narrator), employees
What: A wealthy donor has offered to make a very generous donation to your NGO. You are in need of money, but the donor is asking the NGO to rename it after them and to sign onto some policies you strongly disagree with. Some in your group want the money, while others want to refuse it on moral grounds. You are gathering with your employees to discuss the offer. What do you say?


Roles: coach of a high school debate team (narrator), high schoolers
What: You are a debate coach. Your team has just lost against your biggest rival and they think the judges were unfair. They need to compete again next week. They gather around you completely dejected after the match. What do you say?


Roles: You, your professor, a classmate
What: A classmate of yours feels that the white male professor made a racist remark in class today. Your classmate told you at the break that they are angry but don’t know how to address it. You’ve seen this before and know that the professor likely has no idea that their comment had this impact. Class has just ended. What do you say?


Roles: Coach (narrator), happy fourth grader, sad fourth grader
What: You are a soccer coach. Your team just won the championship game over another team. It is time to give out trophies for all the players, and you need to address them. The team who won is laughing and hugging while the team that lost is crying. What do you say?



CASES:
Chuck’s Case:

[bookmark: _GoBack]When I was in the 8th grade, the principal of my high school left town a couple months after starting his contract without telling anyone (or any of the community at least). The school had gotten money for construction and, along with a variety of other things, had decided to put on a new roof. Winter happened to come early that year, which meant that the construction season had to end (Alaska winters are no joke) and also that we were going to go through the winter without a true roof. They put some tyvec (heavy plastic wrapping) to cover, but there was still water dripping through electrical sockets and the hallways were lined with plastic buckets. This, among other things (like the high school being named a drop-out factory), was a prime factor the principal left.

The case I will analyze is the way my teacher presented this news to our class and what effect that had. First, the actors. 

The teacher was the middle school gym/health/“computers” instructor. He was white (in a predominantly Alaska Native school) and had lived in Bethel for about ten years. He was married to an Alaska Native lady and they had two sons at the high school. He was the one that should have been the “leader” in this context. The class was made up of 8th graders, the vast majority of whom had lived in Bethel for their entire lives. I was one of these students. For context, I am from an extremely rural place in Alaska that is accessible only by plane. It is fairly rare for Outsiders to last more than two years in town, with many not even making it more than a year. This meant that already through most of our lives many of the teachers and other “professionals” we encountered did not stay long and thus we did not trust them. This case did stand out, however, as it was the first time we had seen someone just get up and leave in the middle of the school year. 

A feeling of betrayal was certainly felt among the class and the exact moment of leadership challenge was when the teacher told us this news (I am still not sure exactly why he was the one telling us, but that is how it was). He broke the news to use by playing the John Denver song, “Leaving on a Jet Plane,” and then telling us how the principal had just jumped on a jet and taken off. He told us this while laughing, and we laughed along, but I don’t think it was true laughter. It was more so to mask the feeling of betrayal and also a feeling of deep insecurity that our home was so bad that our own principal couldn’t last for more than a few months.

Roles: eighth grade students, teacher

Leadership Challenge for the Role of the Teacher: What do you say to break the news about the principal’s departure to help your students respond rather than react to this disruption?













Chris’s Case:

Two years ago, during my clinical rotations at a small hospital in upstate NY, I was assigned to student-run quality improvement project. My team was focused on improving laboratory test turnaround time in the Emergency Department (ED). Nearly every patient that comes through the ED gets their blood drawn. In order for them to be discharged or transferred out of the unit, it is essential that providers have the results of those blood tests. Three other medical students and I worked throughout the year to reduce the time it took to get results.

When we went to the floor to learn about the issue, difference was immediately apparent. There was a strong difference of opinion regarding the source of this issue. ED staff blamed the laboratory for delays and mishandling of specimens, often requiring the ED staff to draw new samples and start the process again. The laboratory staff was incredibly frustrated with the quality of samples they were receiving, blaming the ED staff for unusable specimens damaged from the collection process.

Through our research, it became clear that the problem was on the side of the ED. The literature cited this as a common problem in EDs throughout the country, and the lab process was actually very efficient on inspection. When it came time for our first presentation to the hospital, it was our job to teach through this difference and get both sides to work with us on a solution.

Roles: Lab staff, ED staff, med students

Leadership Challenge for the Role of the Med Student: How to speak to this group of lab and ED staff to enable a broader ‘us’ to work together going forward?
















Jackson’s Case:
Late in the afternoon, I am stepping away from my assistant principal duties to act as a substitute for an 8th grade science class. The teacher I was covering was new and struggling with student behavior, often over-relying on our school-wide consequence system to try and keep students behaving. She frequently sent students, especially from this class, to the office for failing to comply with her directions. It’s early in the school year, and several of the students in this class have never had me as a teacher. Toward the end of the lesson, John continuously interrupts me. I give him a series of consequences (following our behavior system). He starts yelling, “You teachers always give marks [consequences] for no reason! This is why I hate this school!” and threatens to leave, walking toward the door. Students look for my reaction. John waits by the door to see what I will do. Instead of escalating the situation or awarding more serious consequences, I tell John to “make the right choice,” continue finishing the lesson, and dismiss the students. John hasn’t left, and is still standing by the door. I ask him calmly to come sit and talk with me. 
Background: Teachers and staff have a public transcript to which they are obliged to commit. We are evaluated and coached on how we employ the public transcript of rule enforcement on a daily basis, and students expect us to enforce rules as a result. In that sense, I experienced an enormous amount of pressure to continue to escalate consequences for John as he continued to not comply with expectations. However, my own hidden transcript, and one shared by many teachers and staff, is that our rule system is overly draconian and can breed resentment among students if over-enforced. 
From the subordinate side, John’s act of defiance was an explosive moment of hidden transcript made public. For students, their public transcript was one of visible compliance with teacher expectations, no matter how reasonable they felt the expectations to be. Students were expected to “track” teachers when they spoke, to sit “properly” at their desks, to quietly accept consequences as given, and to never argue or question a teacher decision. Most students did this every day, without public complaint. In their hidden transcripts, voiced most prominently in the free space of the school bus or at recess, students spoke with explosive anger about the school, its rules, teachers’ inconsistent application of consequences, and other various injustices they experienced in the classroom. I overheard many students comparing our school to a prison, and we discovered countless images circulated on social media mocking teachers or school policies. John chose this moment to make at least part of that hidden transcript public, to try and resist the school policies and authoritarian behavior control most students found so repugnant.
Roles: John, Teacher
Leadership Challenge for the Teacher: How to speak to John in a way that will enable his agency within the school environment?



Yeok’s Case:
The year is 2012, and I am on a leadership course designed for social sector  leaders.  The  cohort  of  35  participants  comprises  mostly  long-time veterans who lead various social service organizations (SSOs), along with a few younger leaders like Peg and me.  On this day, we are preparing for a leadership dialogue  with  the politician  in  charge  of  social services, Tom, who  just  entered politics  the  year  before,  and  has  just  been  appointed  to  this  office.
We  spend some time in preparation: our goal is to make use of this opportunity to turn the heat up and establish ourselves as partners in the work rather than one looking to the ‘leader’ for the answer. Tom starts to facilitate the session and tries to explain to us why things work the way they do. Some of us start to feel quite exasperated at  the  way  this  ‘dialogue’  is  going.
Roles: Tom the Politician, Peg, Yeok, other participants
Leadership challenge for participants: How do we do something to engage our  own  agency  and  change  the  power  dynamics  of  this  conversation?











Tyler’s Case:
The day after the 2016 United States presidential election was a day of tremendous change. The election of Donald Trump over Hillary Clinton signaled a major backlash against “business as usual” politics, something that the Trump campaign had repeatedly marked as one of the many reasons that the United States was losing its standing as a great world power. Through his slogan of “Make America Great Again,” Donald Trump promised a major shift in our nation’s politics, creating a change that would “save” the country.
That morning, as was every Wednesday morning, I attended a class on the politics of education and education policy in the United States. Only eight hours removed from the final announcement of Trump’s victory, I walked into a lecture hall where students discussed the utter shock of what had happened. Many cried and hugged one another. What many of us feared most, perhaps, was the immediate changes that would take place and the likely negative implications they would have for innumerable people. It was in this context that our professor entered the classroom and began class.
Leadership Challenge for the Professor: How to enable agency in the class to respond to the election results?

